18 . Neformalno ucenje? Kajje ro?
Abstract

Rcccntly, alot of attention has been focused on the methods ofacquiring and trans-
ferring knowlcdgc which exceed traditional approachcs and classifications. A shift
from cmphasizing formal proccdurcs and methods of education and lcarning to
non-formal and informal lcarning is cvidcntly prcvailing in adult education. New
trends are bcing formed and undcrstanding of the importance of‘lcarning through—
out life is growing, Two kcy components ofattaining the knowlcdgc in such a man-
ner, namcly profcssional dcvclopmcnt and dcvc]opmcnt ofanindividual’s pcrsonali—
ty,can be identified in other historical pcriods aswell. In Ancient Greece and Rome,
many educationalists pointcd out the importance of acquiring knowlcdgc after
complctcd »formal schooling«. It was characteristic of the Middle Agcs that the ne-
cessity of dcvc]opmcnt of professional knowlcdgc and skills as well as an individu-
al’s pcrsonality was cmphasizcd, bcaring in mind that each of the three social classes/
orders had its particular and distinctive system ofacquiring and transferring know-
lcdgc. At the time of the Reformation, a new paradigm ofundcrstanding lcarning
using non-formal approacht:s cmcrgcd, particularly with its demand for individua-
lizing contacts with the God and the demand for the faithful to read the Bible by
themselves in their mother tongues. The famous Slovene Protestant Primoz Trubar
implemcntcd and improvcd these ideas of acquiring know]cdgc using non-formal
methods; he dcsigncd his works in the way that all, irrcspcctivc of age, could learn
to read. He also demanded continuous rcading of the Bible through onc’s entire life,
with the purpose ofdcvcloping or changing a pcrsona]ity of an individual.
Kcywords: lifclong lcarning, lifc]ong education, Reformation, Middle Agcs, formal
education, non-formal education, informal lcarning, profcssional dcvc]opmcnt, per-
sonal dcvc]opmcnt, Ancient Greece, Ancient Rome, three orders

a podro¢ju vzgoje in izobrazevanja se od konca 20. stoletja in-
tenzivno oblikujejo nove smernice in zahteve, pri ¢emer se veli-
ko pozornosti namenja izobraievanju, izpopolnjevanju in uce-
nju odraslih. Sodobnost vnasa druga¢no pojmovanje uéenja in izobra-
Zevanja, katerega pomembna znadilnost je, da se ne omejuje zgolj na uce-
nje oz. izobrazevanje v mladosti, ampak (vsaj) enako pozornost name-
nja ¢asu odraslosti in starosti. Pri odraslih je pri pridobivanju znanja in
spretnosti ociten tudi premik poudarka s formalnih na¢inov in metod
na bolj neformalne.
>>Pomanjkanje raziskovanja natem polju /uéenju odraslih - op. a/ je $e po-
sebcj prcsenctljivo z vidika dcjstva, da so vsi veliki uéitclji anti¢nih ¢asov —
Konf.ucij inLao Zina Kitajskem; hcbrejski prcroki inJezusv bibli¢nih ¢asih;
Aristotel, Sokratin Platon vanti¢ni Gréiji; Cicero, Evklidin Kvintilijanvan~





